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Summary

	>Ãi`Ê��Ê��iÀÊ>�`Ê,i�V�iÀ½ÃÊ«iÀÃ«iVÌ�ÛiÊ��ÊÞ�ÕÌ�Ê`i���µÕi�VÞÊ
£��x]ÊÓääx®Ê>�`Ê��ÊÌ�iÊ,i�>Ì���>�Ê��`i�Ê�vÊ�ÕÌ��À�ÌÞÊ/Þ�iÀÊEÊ���`]Ê
£��Ó®]ÊÌ�iÊ«ÀiÃi�ÌÊÃÌÕ`ÞÊiÝ>���iÃÊÌ�iÊivviVÌÊ�vÊÃV����Ê«iÀv�À�>�ViÊ
>�`Ê Ìi>V�iÀ½ÃÊ «À�Vi`ÕÀ>�Ê v>�À�iÃÃÊ ��Ê Ì�iÊ >`��iÃVi�Ì½ÃÊ vii���}ÃÊ �vÊ
exclusion and on their intention to engage in deviant behavior.

Introduction

�VV�À`��}Ê Ì�Ê ��iÀÊ >�`Ê ,i�V�iÀÊ £��x®]Ê `i���µÕi�VÞÊ �ÃÊ Ì�iÊ
behavioural expression where adolescents reject and are opposed 
Ì�Ê v�À�>�Ê ÃÞÃÌi�ÃÊ >�`Ê ��ÃÌ�ÌÕÌ���>�Ê >ÕÌ��À�ÌÞ°Ê/��ÃÊ �VVÕÀÃÊ LiV>ÕÃiÊ
adolescents lack confidence in institutional authorities and, in this 
Ãi�Ãi]Ê��iÀÊ>�`Ê,i�V�iÀÊÓääx®Ê>À}ÕiÊÌ�>ÌÊÌ�iÊ>`��iÃVi�Ì½ÃÊ��Û��-
vement in deviant behavior is linked to and sustained by a sense 
of exclusion and alienation from authorities, a process which has 
�ÌÃÊÀ��ÌÃÊ��ÊÌ�iÊ>`��iÃVi�Ì½ÃÊiÝ«iÀ�i�ViÊ�vÊÃV����Ê>ÕÌ��À�Ì�iÃ°Ê-��iÊ
�vÊ Ì�iÃiÊ �`i>ÃÊ �>ÛiÊ Lii�Ê ÀiVi�Û��}Ê i�«�À�V>�Ê ÃÕ««�ÀÌÊ ÃiiÊ ��iÀÊ
EÊ,i�V�iÀ]Ê £��x®°
"�ÊÌ�iÊ�Ì�iÀÊ�>�`]ÊÌ�iÊ,i�>Ì���>�Ê��`i�Ê�vÊ�ÕÌ��À�ÌÞÊ,��®Ê>Ã-

sumes that people use the feedback they have received from group 
>ÕÌ��À�Ì�iÃÊ Ì�Ê`iw�iÊÌ�i�ÀÊÃ�V�>�Ê �`i�Ì�ÌÞÊ/Þ�iÀÊEÊ���`]Ê£��Ó®°Ê/�iÊ
model posits that it is only when authorities are considered legitimate, 
that people voluntarily accept and comply with their decisions and 
Ü�Ì�Ê}À�Õ«ÊÀÕ�iÃÊ>�`Ê��À�Ã°Ê��ÊÌÕÀ�]ÊÌ�>ÌÊ�i}�Ì��>VÞÊ�ÃÊ�>���ÞÊL>Ãi`Ê
on the perception that authorities use fair procedures in decision 
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making. Procedural fairness is so important because it provides 
identity-relevant information, namely how much people are accepted, 
respected and valued members in that group. More recently, Lind 
Óää£®Ê �>ÃÊ >�Ã�Ê >À}Õi`Ê Ì�>ÌÊ «i�«�iÊ Û>�ÕiÊ v>�ÀÊ «À�Vi`ÕÀiÃÊ LiV>ÕÃiÊ
they affirm their sense of belongingness to the group.
��Ê>Ê«ÀiÛ��ÕÃÊV�ÀÀi�>Ì���>�ÊÃÌÕ`ÞÊ>ÌÌi�«Ì��}ÊÌ�Ê��Ìi}À>ÌiÊÌ�iÊ,��Ê

/Þ�iÀÊEÊ���`]Ê£��Ó®]ÊÜ�Ì�Ê��iÀÊ>�`Ê,i�V�iÀ½ÃÊ£��x]ÊÓääx®ÊÌ�i�ÀÞÊ
�vÊ`i���µÕi�VÞ]Ê��ÕÛi�>�*iÀi�À>ÊEÊ->�V�iÃÊ ÃÕL��ÌÌi`®Ê v�Õ�`Ê Ì�>ÌÊ
perceptions of justice concerning teachers are negatively related to 
Ì�iÊ >`��iÃVi�ÌÃ½Ê ��Û��Ûi�i�ÌÊ ��Ê `iÛ�>�ÌÊ Li�>Û��À]Ê iÛi�Ê >vÌiÀÊ V��-
ÌÀ�����}Ê Ì�iÊ ivviVÌÊ �vÊ ÃV����Ê v>��ÕÀi°Ê /�iÊ «ÀiÃi�ÌÊ ÀiÃi>ÀV�Ê >��ÃÊ Ì�Ê
provide further evidence for the integration of these perspectives, 
this time using an experimental design. Our first hypothesis was 
that adolescents will feel more excluded when teachers use unfair 
procedures rather than fair procedures, as well as when adole-
scents experience failure at school rather than success. Our second 
hypothesis is that adolescents will express stronger intentions to 
engage in deviant behaviour when teachers use unfair procedures 
rather than fair procedures, as well as when adolescents experien-
ce failure at school, rather than success. Our third hypothesis is 
Ì�>ÌÊÌ�iÊÀi�>Ì���Ã��«ÊLiÌÜii�ÊÌi>V�iÀ½ÃÊ«À�Vi`ÕÀ>�Êv>�À�iÃÃÊ>�`ÊÌ�iÊ
>`��iÃVi�Ì½ÃÊ��Ìi�Ì���ÃÊÌ�Êi�}>}iÊ��Ê`iÛ�>�ÌÊLi�>Û��ÕÀÊ�ÃÊ�i`�>Ìi`Ê
by their feelings of exclusion from teachers.

Materials and Methods

££äÊ*�ÀÌÕ}ÕiÃiÊ>`��iÃVi�ÌÃ]Ê>}i`ÊLiÌÜii�Ê£ÎÊ>�`Ê£ÈÊ�ÊrÊ£{°£ÆÊ
-�Ê rÊ °�ÎÆÊ {x¯Ê�>�i®Ê «>ÀÌ�V�«>Ìi`Ê Û��Õ�Ì>À��Þ°Ê /�iÊ `iÃ�}�ÊÜ>ÃÊ >Ê ÓÊ
/i>V�iÀÃÊ «À�Vi`ÕÀ>�Ê v>�À�iÃÃ\Ê ��}�Ê ÛÃ°Ê ��Ü®Ê 8Ê ÓÊ -V����Ê *iÀv�À-
�>�Vi\Ê-V����ÊÃÕVViÃÃÊÛÃ°Ê-V����Êv>��ÕÀi®ÊLiÌÜii�ÊÃÕL�iVÌÃÊv>VÌ�À�>�Ê
design. Participants were randomly allocated to the experimental 
conditions.

Data was collected in the classroom. Participants were first pre-
sented with a scenario where the teachers procedural fairness was 
manipulated and were asked to imagine that the situation described 
happened to them. After reading the scenario, the dependent mea-
ÃÕÀiÃÊÜiÀiÊÃ���V�Ìi`°Ê���ÊµÕiÃÌ���ÃÊÜiÀiÊ>�ÃÜiÀi`Ê��Êx�«���ÌÊÃV>�iÃÊ
À>�}��}Ê vÀ��Ê Ì�Ì>��ÞÊ `�Ã>}ÀiiÊ Q£RÊ Ì�Ê Ì�Ì>��ÞÊ >}ÀiiÊ QxR®°Ê /�Ê >ÃÃiÃÃÊ
feelings of exclusion from teachers, participants were asked whe-
Ì�iÀÊ Ì�iÞÊ vi�Ì\Ê £®Ê �}��Ài`ÊLÞÊ Ì��ÃiÊ Ìi>V�iÀÃÆÊ Ó®Ê Ì�>ÌÊ Ì��ÃiÊ Ìi>V�iÀÃÊ
«ÀiviÀÀi`Ê Ì�>ÌÊ Ì�iÞÊ`�`�½ÌÊLi���}Ê Ì�Ê Ì�iÊV�>ÃÃÆÊ Î®Ê Ài�iVÌi`ÊLÞÊ Ì��ÃiÊ
Ìi>V�iÀÃÆÊ {®Ê >VVi«Ìi`Ê LÞÊ Ì��ÃiÊ Ìi>V�iÀÃÊ ÀiÛiÀÃiÊ V�`i`®ÆÊ x®Ê Ì�>ÌÊ
Ì��ÃiÊÌi>V�iÀÃÊ«ÕÌÊÌ�i�Ê>«>ÀÌ°Ê/�iÃiÊ�Ìi�ÃÊÜiÀiÊV��L��i`ÊÌ�Êv�À�Ê
>�Ê>ÛiÀ>}iÊ ºvii���}ÃÊ�vÊiÝV�ÕÃ���Ê vÀ��Ê Ìi>V�iÀÃ»Ê ÃV�ÀiÊ ÊrÊ °�£ÆÊ�Ê
rÊÎ°äÈÆÊ-�ÊrÊ£°£x®°Ê/�iÊ��}�iÀÊ Ì�iÊÃV�Ài]Ê Ì�iÊÃÌÀ��}iÀÊ Ì�iÊ vii���}ÃÊ
�vÊ iÝV�ÕÃ���°Ê /�Ê >ÃÃiÃÃÊ ��Ìi�Ì���ÃÊ Ì�Ê i�}>}iÊ ��Ê `iÛ�>�ÌÊ V��`ÕVÌ]Ê
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«>ÀÌ�V�«>�ÌÃÊÜiÀiÊÀiµÕ�Ài`ÊÌ�Êw��Ê�ÕÌÊ>ÊÓä��Ìi�ÊÃV>�iÊ>`>«Ìi`ÊvÀ��Ê
��ÕÛi�>�*iÀi�À>Ê EÊ 
>À�Ì>]Ê Óääx®°Ê /�iÃiÊ �Ìi�ÃÊ ÜiÀiÊ V��L��i`Ê Ì�Ê
v�À�Ê>�Ê>ÛiÀ>}iÊ º��Ìi�Ì���Ê Ì�Êi�}>}iÊ ��Ê`iÛ�>�ÌÊLi�>Û��ÕÀ»Ê ÃV�ÀiÊ
αÊrÊ°�{ÆÊ�ÊrÊÓ°ä{ÆÊ-�ÊrÊ°Ç�®°Ê/�iÊ��}�iÀÊÌ�iÊÃV�Ài]ÊÌ�iÊÃÌÀ��}iÀÊÌ�iÊ
��Ìi�Ì���°Ê /�iÀi>vÌiÀ]Ê «>ÀÌ�V�«>�ÌÃÊÜiÀiÊ «ÀiÃi�Ìi`ÊÜ�Ì�Ê xÊ �Ìi�ÃÊ Ì�Ê
V�iV�ÊÜ�iÌ�iÀÊ�ÕÀÊÌi>V�iÀÃ½Ê«À�Vi`ÕÀ>�Êv>�À�iÃÃÊ�>��«Õ�>Ì���ÊÜ>ÃÊ
ÃÕVViÃÃvÕ�°Ê /�iÃiÊ �Ìi�ÃÊÜiÀiÊ V��L��i`Ê Ì�Ê v�À�Ê >�Ê >ÛiÀ>}iÊ º�>-
��«Õ�>Ì���ÊV�iV�»ÊÃV�ÀiÊαÊrÊ °�ÈÆÊ�ÊrÊÓ°xÇÆÊ-�ÊrÊ£°£n®°Ê/�iÊ��}�iÀÊ
Ì�iÊ ÃV�Ài]Ê Ì�iÊ ��}�iÀÊ Ì�iÊ Ìi>V�iÀ½ÃÊ «À�Vi`ÕÀ>�Ê v>�À�iÃÃÊ �Ã°Ê ���>��Þ]Ê
along with the socio-demographic data solicited, participants were 
asked if they had ever failed a year at school and, if so, how many 
Ì��iÃ°Ê /��ÃiÊÜ��Ê �>`Ê >�Ài>`ÞÊ v>��i`ÊÜiÀiÊ >���V>Ìi`Ê Ì�Ê Ì�iÊ ÃV����Ê
failure condition and those who had never failed were allocated to 
Ì�iÊ ÃV����Ê ÃÕVViÃÃÊ V��`�Ì���°Ê /�iÊ `�ÃÌÀ�LÕÌ���ÃÊ �vÊ ÃV����Ê ÃÕVViÃÃÊ
and school failure were not significantly different among the high 
«À�Vi`ÕÀ>�Êv>�À�iÃÃÊV��`�Ì���ÃÊx£¯ÊÛÃ°Ê{�¯®Ê>�`ÊÌ�iÊ��ÜÊ«À�Vi`ÕÀ>�Ê
v>�À�iÃÃÊ V��`�Ì���ÃÊ Èn¯ÊÛÃ°Ê ÎÓ¯®]ÊχÔ£]££ä®ÊrÊ Î°xä]Ê «ÊrÊ °äÈÓ®°

Results

�Ê ÓÊ Ìi>V�iÀÃÊ «À�Vi`ÕÀ>�Ê v>�À�iÃÃ®Ê 8Ê ÓÊ ÃV����Ê «iÀv�À�>�Vi®Ê
� "6�Ê ��Ê Ì�iÊ >ÛiÀ>}iÊ�>��«Õ�>Ì���Ê V�iV�Ê ÃV�ÀiÊ ÀiÛi>�i`Ê ���ÞÊ >Ê
Ã�}��wV>�ÌÊ�>��Ê ivviVÌÊ �vÊ Ìi>V�iÀÃÊ «À�Vi`ÕÀ>�Ê v>�À�iÃÃ]Ê �£]£äx®Ê rÊ
£x£°n{]Ê«ÊrÊ°äää\Ê«>ÀÌ�V�«>�ÌÃÊV��Ã�`iÀi`ÊÌ�>ÌÊÌi>V�iÀÃÊÌÀi>Ìi`ÊÌ�i�Ê
��ÀiÊ v>�À�ÞÊ ��Ê Ì�iÊ ��}�Ê «À�Vi`ÕÀ>�Ê v>�À�iÃÃÊ V��`�Ì���Ê �Ê rÊ Î°x£ÆÊ
-�ÊrÊ °Ç{®Ê À>Ì�iÀÊ Ì�>�Ê ��Ê Ì�iÊ ��ÜÊ«À�Vi`ÕÀ>�Ê v>�À�iÃÃÊ V��`�Ì���Ê �Ê
rÊ£°ÈnÆÊ «ÊrÊ °ÇÓ®°
�Ê ÓÊ8Ê ÓÊ � "6�Ê ��Ê Ì�iÊ >ÛiÀ>}iÊ vii���}ÃÊ �vÊ iÝV�ÕÃ���Ê vÀ��Ê Ìi>-

chers score revealed a significant main effect of teachers procedural 
v>�À�iÃÃ]Ê�£]£äÈ®ÊrÊ£�È°Ó{]Ê«ÊrÊ °äää\Ê«>ÀÌ�V�«>�ÌÃÊ ��ÊÌ�iÊ��ÜÊ«À�Vi-
dural fairness condition felt more excluded from teachers than did 
Ì��ÃiÊ��ÊÌ�iÊ��}�Ê«À�Vi`ÕÀ>�Êv>�À�iÃÃÊV��`�Ì���Ê�ÃÊrÊÎ°�nÊÛÃ°ÊÓ°£Ó]Ê
-�ÃÊrÊ°ÈÈÊÛÃ°Ê°ÈÇ]ÊÀiÃ«iVÌ�Ûi�Þ®°Ê �ÊÃ�}��wV>�ÌÊ�>��ÊivviVÌÊ�vÊÃV����Ê
«iÀv�À�>�ViÊi�iÀ}i`]Ê�£]£äÈ®ÊrÊ°În£]Ê«ÊrÊ°xÎn]Ê��ÀÊ>�Ê��ÌiÀ>VÌ���Ê
ivviVÌ]Ê �£]£äÈ®ÊrÊ °ÇÈ�]Ê «ÊrÊ °ÎnÎ°
�Ê ÓÊ 8Ê ÓÊ � "6�Ê ��Ê Ì�iÊ >ÛiÀ>}iÊ ��Ìi�Ì���Ê Ì�Ê i�}>}iÊ ��Ê `iÛ�>�ÌÊ

behaviour score revealed a significant main effect of teachers pro-
Vi`ÕÀ>�Ê v>�À�iÃÃ]Ê�£]£äÈ®ÊrÊ£ä°ä£]Ê«ÊrÊ °ääÓ\Ê«>ÀÌ�V�«>�ÌÃÊ ��Ê Ì�iÊ ��ÜÊ
procedural fairness condition reported a greater intention to engage 
in deviant activities than did those in the high procedural fairness 
V��`�Ì���Ê �ÃÊrÊÓ°ÓÎÊÛÃ°Ê £°nÇ]Ê-�ÃÊrÊ °n�ÊÛÃ°Ê °Èä]Ê ÀiÃ«iVÌ�Ûi�Þ®°Ê��Ã�]Ê
>ÊÃ�}��wV>�ÌÊ�>��ÊivviVÌÊ�vÊÃV����Ê«iÀv�À�>�ViÊi�iÀ}i`]Ê�£]£äÈ®ÊrÊ
Ç°xÎ]Ê«ÊrÊ°ääÇ\Ê«>ÀÌ�V�«>�ÌÃÊ�>Û��}ÊiÝ«iÀ�i�Vi`ÊÃV����Êv>��ÕÀiÊÀi«�ÀÌi`Ê
stronger intentions to engage in deviant activities than those with 
ÃV����Ê ÃÕVViÃÃÊ �ÃÊrÊÓ°ÓxÊ ÛÃ°Ê £°�Î]Ê -�ÃÊrÊ °nÈÊ ÛÃ°Ê °Çä]Ê ÀiÃ«iVÌ�Ûi�Þ®°Ê
 �Ê Ã�}��wV>�ÌÊ ��ÌiÀ>VÌ���ÊivviVÌÊ i�iÀ}i`]Ê�£]£äÈ®ÊrÊ£°x{]Ê«ÊrÊ °ÓÓ°
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�ÃÊ ÀiV���i�`i`ÊLÞÊ	>À��Ê>�`Ê�i��ÞÊ £�nÈ®]Ê Ì�ÀiiÊ Ài}ÀiÃÃ���Ê
iµÕ>Ì���ÃÊÜiÀiÊiÃÌ��>Ìi`ÊÌ�Ê>�>�ÞâiÊÌ�iÊ�i`�>Ì���ÊivviVÌÊ�vÊvii���}ÃÊ
�vÊ iÝV�ÕÃ���Ê vÀ��Ê Ìi>V�iÀÃÊ ��Ê Ì�iÊ Ài�>Ì���Ã��«Ê LiÌÜii�Ê Ìi>V�iÀÃ½Ê
«À�Vi`ÕÀ>�Ê v>�À�iÃÃÊ >�`Ê >`��iÃVi�ÌÃ½Ê `iÛ�>�ÌÊ ��Ìi�Ì���Ã°Ê ,iÃÕ�ÌÃÊ
Ã��Üi`ÊÌ�>Ì\Ê£®ÊÌi>V�iÀÃÊ«À�Vi`ÕÀ>�Êv>�À�iÃÃÊÜ>ÃÊ�i}>Ì�Ûi�ÞÊÀi�>Ìi`Ê
Ì�Ê>`��iÃVi�ÌÃ½Ê vii���}ÃÊ�vÊiÝV�ÕÃ���Ê βÊr�Ê °n{]Ê«�°ää£®ÆÊÓ®Ê Ìi>V�iÀÃÊ
«À�Vi`ÕÀ>�Êv>�À�iÃÃÊÜ>ÃÊ�i}>Ì�Ûi�ÞÊÀi�>Ìi`ÊÌ�Ê`iÛ�>�ÌÊ��Ìi�Ì���ÃÊβÊrÊ
�°£Ç]Ê«�Ê°ääx®ÆÊ>�`ÊÎ®ÊÜ�i�ÊÃ��Õ�Ì>�i�ÕÃ�ÞÊÀi}ÀiÃÃi`ÊÜ�Ì�ÊÌi>V�iÀÃÊ
procedural fairness, feelings of exclusion were positively related to 
`iÛ�>�ÌÊ��Ìi�Ì���ÃÊβÊrÊ°Óx]Ê«�Ê°ää£®]ÊLÕÌÊÌi>V�iÀÃÊ«À�Vi`ÕÀ>�Êv>�À�iÃÃÊ
Ü>ÃÊ ��Ê ���}iÀÊ Ã�}��wV>�Ì°Ê /�iÃiÊ ÀiÃÕ�ÌÃÊ ��`�V>ÌiÊ >Ê vÕ��Ê�i`�>Ì���Ê
ivviVÌ]ÊÜ��ÃiÊ Ã�}��wV>�ViÊÜ>ÃÊV��wÀ�i`ÊLÞÊ Ì�iÊ ÀiÃÕ�ÌÃÊ�vÊ -�Li�Ê âÊ
ÌiÃÌÊ zÊ rÊ �Ê Ó°Èn]Ê «�Ê °ä£®°

Conclusions

"ÛiÀ>��]Ê ÀiÃÕ�ÌÃÊ V��wÀ�i`Ê �ÕÀÊ �Þ«�Ì�iÃiÃ°Ê 	�Ì�Ê ÃV����Ê v>��ÕÀiÊ
>�`Ê Ìi>V�iÀ½ÃÊÕÃiÊ�vÊÕ�v>�ÀÊ«À�Vi`ÕÀiÃÊ ��`i«i�`i�Ì�ÞÊ ��VÀi>ÃiÊ Ì�iÊ
>`��iÃVi�Ì½ÃÊ ��Ìi�Ì���ÃÊ Ì�Êi�}>}iÊ ��Ê`iÛ�>�ÌÊLi�>Û��À°Ê ��iÌ�i�iÃÃÊ
Ü���iÊ ÃV����Ê v>��ÕÀiÊLÞÊ �ÌÃi�vÊ `�iÃ�½ÌÊ�>�iÊ>`��iÃVi�ÌÃÊ vii�Ê iÝV�Õ-
`i`]Ê Ìi>V�iÀÃÊÕÃiÊ �vÊ Õ�v>�ÀÊ «À�Vi`ÕÀiÃÊ `�iÃ°Ê/i>V�iÀ½ÃÊ ÕÃiÊ �vÊ v>�ÀÊ
procedures in the classroom seems to communicate to adolescents 
that they are valued and accepted members in that group, as hypo-
Ì�iÃ�âi`ÊLÞÊ Ì�iÊ,��Ê/Þ�iÀÊEÊ���`]Ê£��Ó®Ê>�`ÊV��ÌÀ�LÕÌiÃÊ Ì�Ê Ì�i�ÀÊ
Ãi�ÃiÊ �vÊ Li���}��}�iÃÃÊ Ì�Ê Ì�iÊ }À�Õ«Ê ���`]Ê Óää£®°Ê �ÕÀÌ�iÀ��Ài]Ê
results indicate that feelings of exclusion from teachers fully media-
Ìi`ÊÌ�iÊÀi�>Ì���Ã��«ÊLiÌÜii�ÊÌi>V�iÀÃ½ÊÕ�v>�À�iÃÃÊ>�`Ê��Ìi�Ì���ÃÊÌ�Ê
i�}>}iÊ��Ê`iÛ�>�Vi]ÊÌ�iÀiv�ÀiÊÃÕ««�ÀÌ��}Ê��iÀÊEÊ,i�V�iÀ½ÃÊÓääx®Ê
>À}Õ�i�ÌÊ Ì�>ÌÊ `i���µÕi�VÞÊ �ÃÊ ����i`Ê Ì�Ê vii���}ÃÊ �vÊ iÝV�ÕÃ���Ê vÀ��Ê
authorities.
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